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Abstract 

Field teaching practice for students in social studies education deparment in Tazkia has problems 

from teaching in class and debriefing from campus which is not optimal so that it is necessary to 

identify it in order to in the future it can take place properly and appropriately. This study aims 

to evaluate a Field Teaching Practice program to social studies education department student 

using the Kirkpatrick model. The research method used is a qualitative approach with an 

evaluation of Kirkpatrick's model which includes reaction, learning, behavior, and result. Data 

were obtained from interviews and observation. Data analysis techniques used include data 

collection, data reduction, data display, and conclusion drawing/verifying. Data validation 

techniques were include prolonged engagement, persistent observation, and triangulation. The 

results show that in the future the social studies education department in Tazkia must improve and 

develop curriculum, training to strengthen lecturer resources, and design concrete teaching 

practice programs. 
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INTRODUCTION 

Education is very important to improve the quality of human resources (Anwar, 2022). 

The role of education is the means of preparing human resources for development (Hermino & 

Arifin, 2020). In the future, the teacher's task will be more difficult, especially entering the era of 

the 21st century by the futurists called it the century of knowledge. In this era knowledge will 

become the foundation of all aspects of life (Suwandi & Sidik, 2016). In practice, many students 

from the education department find it difficult to synchronize the material received on campus 

with material when practicing at school, even pedagogical, personality, profesionality, and social 

competencies that were not achieved during the implementation of teaching practices in schools. 

Therefore, it is necessary to strengthen student resources in the field of teaching so that students 

can respond to developments in science and technology, especially its application in the learning 

process (Ramli et al., 2018). 

According to Law Number 20 of 2003, education is a conscious and planned effort to 

create a learning atmosphere and learning process so that students can actively discover their 

potential to have spiritual and religious strength, self-control, personality, intelligence, noble 

character, and skills needed by them. Society, nation, and state. Indonesian National Education is 

education based on Pancasila and the 1945 Constitution of the Republic of Indonesia, which relies 

on religious values, and Indonesian national culture. It is responsive to the demands of changing 

times. 

Increasing teacher turnover rates and a subsequent shortage of qualified teachers is a 

growing concern internationally (European Commission, 2018; Ingersoll, 2017). With the rapid 

development of the times, a teacher is expected to be able to complement the existing scientific 

and technological media. Teachers should be open in terms of finding material information to 

meet the learning needs of students. With his pedagogic and professional skills, a teacher is 

believed to be able to present suitable material or content for students (Mustafa & Zulhafizh, 

2018). The implications of these demands require teachers to carry out self-development that 

supports the learning process in class, so campuses that have a  

Teaching and Education Faculty as one of the   Education Personnel Education Institutions 

in order to produce prospective teachers who are professional implement a lecture system on 

campus and outside campus in order to provide more mature provisions to students after 

graduation (Widiada et al., 2017). Implementation of field teaching practice is a practical way 

needed to develop pedagogic, professional, personality and social competencies for students 

(Fitria & Fidesrinur, 2017). The construction of field teaching practice is assumed as a vehicle for 

students to carry out teaching activities in schools to apply knowledge and skills that have been 

received during the learning process on campus, integrating theory and field practice to be able to 

acquire knowledge and accommodate competencies following the study program they are 

involved in (Fathurrahman & Farih, 2019). Implementing teaching practice in the field is one of the 

curricular components that requires integration between mastery of the material and practice in 

teaching. This activity prepares students from the teacher education department to have high skills, 

knowledge, reasoning, attitudes, and behavior as educators (Astuti et al., 2013). 

Field Teaching Practice is also one of the programs carried out by students, which 

includes both teaching practice and educational assignments outside of teaching in a guided and 

integrated manner to meet the requirements for forming an educational profession. The teaching 

field is one of the intra-curricular activities carried out by students, which includes teaching 

practice as well as educational tasks outside of teaching in a guided and integrated manner to meet 

the requirements for the formation of the educational profession. The hope with the practical field 

experience program is the realization of prospective educators who have high abstractions in the 

form of scientific and pedagogical competence or teaching skills following the disciplines taken 

and have a high commitment in the form of values, attitudes, and patterns of behavior in carrying 

out the duties and responsibilities of implementing education. Prospective educators with the 

necessary professional qualifications for their profession are competent and appropriate to use 

them in the administration of education and teaching. The presence of prospective professional 

teachers is expected to answer the needs of educators in the world of education today, which still 

need to be met (Fathurrahman & Farih, 2019). In this regard, the implementation of teaching 
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practice is projected to equip students to become professional teachers. They must continually 

develop themselves in line with advances in science, technology, and art (Fathurrahman, 2013) 

Following Regulation of the Minister of National Education Number 16 of 2007, field 

teaching practice activities are an arena for forming and fostering the competencies required by the 

educational profession. The target to be achieved is personal teacher candidates who have a set of 

knowledge, skills, values, and attitudes, as well as patterns of behavior needed for their profession, 

and are competent and appropriate to use them in the implementation of education and teaching 

in schools and outside schools. 

The implementation of field teaching practice aims to acquire competencies relevant to the 

teacher's learning, training, and mentoring duties. Practicing students need this competence to 

prepare to anticipate what is implied in Law Number 20 of 2003. Law Number 20 of 2003 states 

that education is a conscious and planned effort to create a learning atmosphere and learning 

process so that students actively develop their potential. They need to have spiritual, and spiritual 

strength, self- control, personality, intelligence, noble character, and skills needed by themselves, 

society, nation, and state. 

The purpose of field teaching practice is to educate, foster, guide, and train students as 

prospective teachers, so they can: (1) develop learning that is oriented towards the development 

of students so that their potential develops, (2) explore the characteristics of students in order to 

reinforce learning and learning, (3) develop skills to find problems that hinder the learning process 

in class both individually and in groups, (4) apply innovative learning, which departs from 

learning problems, (5) improve skills in developing systematic learning traps and implementing 

them, (6) improve skills in conducting learning observations, process observations and present 

them systematically, and (7) improve skills in evaluating learning processes and outcomes 

(Widiada et al., 2017). 

An essential part of implementing field teaching practices is conducting assessments 

which are carried out between students, tutor teachers, and supervising lecturers. Assessment 

should be open, continuous, and guiding. The components assessed include; the ability to compile 

learning tool documents, the ability to carry out the learning process, self-appearance while 

carrying out field teaching practices, the ability to interact with the school environment, the ability 

to work in teams, the ability to evaluate learning, and the ability to make final reporting documents 

for field teaching practices. 

Based on the description above, it is clear that field teaching practice is essential in the 

world of education, especially for students majoring in teacher education. One of the campuses 

currently developing a teacher training program is the Tazkia Islamic University College. This 

campus has one study program in education, nemely social studies education study program, which 

is organized by Faculty of Tarbiyah. Social studies education is a study program founded in 2018 

and has just graduated its first batch of students. As a new study program, there must be much 

consideration, review, assessment, and comprehensive evaluation of the programs and the 

resulting outputs. 

Considering the importance of field teaching practices for students, to maintain quality 

and develop it in a better direction, this program must always be evaluated on an ongoing basis. 

So that by carrying out continuous evaluations from time to time, this program will be of higher 

quality. From the results of this evaluation, it is possible to make improvements, develop and 

improve the school program so that it will be perfect, following the demands and expectations to 

achieve educational goals. 

Based on the problems above regarding the importance of implementing field teaching 

practices carried out by the social studies education study program, the researchers conducted a 

comprehensive evaluation so that they could provide concrete input to the campus so that in the 

future, it could be better and provide quality output. The importance of evaluation process can be 

carried out by several parties involved, namely institutions, educators, and students. Evaluation is 

carried out to minimize an error and see the shortcomings of a program (Ananda & Rafida, 2017). 

So in this evaluation, each party plays a vital role in evaluating activities and programs. Linkages 

between one another can impact a program (Hilmi, 2022). This evaluation can improve or evaluate 
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programs that aim to see the success of the program (Istiyani & Utsman, 2020) that has been 

implemented and follow up on weaknesses obtained when the evaluation takes place both at the 

beginning of the program and at the end of the program, and whether the program can be carried 

out onwards (Shofwan et al., 2019). 

Therefore, researchers will conduct evaluation research on implementing Field Teaching 

Practices using the Kirkpatric Model. This model developed by Kirkpatrick is called the "four 

levels" or Kirkpatrick's evaluation (Kirkpatrick, 2006). The evaluation of the learning system 

includes four evaluation levels: evaluation of reactions, learning, behavior, and results. 

Evaluation level 1 (reaction) This evaluation aims to measure student satisfaction with 

the various activities that are participated in (Nurhayati, 2018). In this context, the participants' 

reaction (students) can determine the level of achievement of the goals of organizing field teaching 

practices. This program will be successful if students are satisfied with all the elements involved 

in the implementation process. The success of the learning activity process is inseparable from 

students' interest, attention, and motivation in participating in field teaching practices. Students 

learn better when they react positively to the learning environment. The purpose of this reaction 

level is to provide objective input to field teaching practices organizers so that they can improve 

the quality of the program in the future, as well as provide advice and input for social syudies 

education students regarding their level of effectiveness in teaching; can provide information to 

decision-makers related to the implementation of field teaching practices and can also provide 

information to the social studies education study program which can be used as a basis for setting 

teaching standards and curriculum improvement. 

Evaluation level 2 (learning) The second stage or learning level measures the learning 

process, namely the transfer of learning. Learning rate is related to learning. At this stage, learning 

refers to the extent to which participants change attitudes, increase knowledge or improve skills 

while participating in activities (Effendi  et  a l . ,  2022) . Based on this opinion, there are three 

things that instructors can teach in training programs: knowledge, attitudes, and skills. Training 

participants are said to have learned if they have experienced a change in attitude, improved 

knowledge, or improved skills. This level 2 evaluation also measures participants' understanding 

of teaching materials and theories obtained during lectures. The program is successful when these 

aspects experience improvements between before and after the field teaching practices. 

Evaluation at level 3, namely behavior evaluation, differs from the evaluation of attitudes 

at level 2. Attitude assessment at level 2 evaluation is focused on changes in attitude that occur 

when training activities are carried out so that they are more internal. In contrast, behavior 

assessment focuses on behavior changes after the program's implementation (Thobroni, 2020). 

The success criterion for the 3rd level evaluation is that the change in attitude that has occurred 

after attending the training will be implemented after students attend lectures and field teaching 

practices so that this behavior assessment is external. 

Evaluation of results at level 4 is focused on the final results that occur because 

participants have attended a program (Iskandar, 2019). In learning activities, this evaluation model 

leads to the final results obtained by students. So researchers will later analyze the impact received 

and obtained by students after participating in field teaching practices activities as the final result. 

 

METHOD 

Research Approach and Data Type 

This study uses the Kirkpatrick evaluation model with a qualitative approach focusing on 

reactions, learning, behaviour, and results. This study was used to assess the achievement of field 

teaching practice in the social studies education study program at the Tazkia Islamic University 

College. The data used are primary and secondary data. Therefore, data collection from 

informants was carried out by observation, in-depth interviews, and documentation. 
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Table 1. Data and Instruments Collecting Data 
Data Sample Student 

Interview Guidelines 

Sample Faculty Interview 

Guidelines 

Sample Teacher Interview 

Guidelines 

Reaction How satisfied are you with the 

briefing provided by the 

faculty in supporting your 

field teaching practice 

preparation? 

 

What obstacles did you 

encounter prior to 

implementing the field 

teaching practice? 

How does the faculty design the 

field teaching practice for social 

studies education students? 

 

How is the faculty effective in 

socializing the field teaching 

practice to students? 

What do you think about the 

preparation of Social studies 

education students before 

carrying out the teaching 

process? 

 

Do you see any obstacles 

before students carry out field 

teaching practice? 

Learning How effectively can 

implementing field 

teaching practice improve 

your knowledge and skills as 

a teacher? 

 

Can the Social studies 

education curriculum you get 

during lectures support 

implementing field 

teaching practice? 

How does the faculty view the 

process of implementing field 

teaching practice by Social 

studies education students? 

 

How effective is the curriculum 

in Social studies education that 

can be realized by

 students when 

implementing field teaching 

practice? 

How effectively can students 

develop their knowledge and 

skills in implementing 

classroom learning? 

 

How do you see students' 

responses when they get a 

problem while teaching? 

Behavior How effectively can 

implementing field 

teaching practice change your 

behaviour as a teacher? 

How effective is the faculty in 

seeing that implementing field 

teaching practice can change 

student behaviour as a teacher? 

How do you see the changes in 

behaviour received by students 

after implementing field 

teaching practice? 

Result Have your goals in carrying 

out field teaching practice 

been achieved and following

 the 

wishes/targets? 
 

What positive and negative 

impacts did you get after 

participating in field teaching 

practice? 

Have the field teaching practice 

activities that have been held 

fulfilled the vision and mission 

of the faculty? 

 

Are there any breakthroughs 

that the faculty will plan as an 

improvement in field teaching 

practice in the following year? 

Is the role of students in 

carrying out field teaching 

practice following the wishes 

of the school? 

 

What criticisms and 

suggestions did you give to 

students after carrying out 

field teaching practice? 

Monitoring and Evaluation Stages 

The focus of monitoring and evaluation is based on the four levels of evaluation which 

include reactions, learning, behaviour, and results (Aryadoust, 2017) as follows: 

Assessment Level 1 (reaction) is how students participating in the program react to it. 

This level includes school profiles, field teaching practice socialization, practical experience 

program design, student preparation, micro-teaching activities on campus and parental education. 

The information collected is used as a basis for seeing reactions to the input obtained by students 

in preparation for carrying out field teaching practices. 

Level 2 (learning) assessment is an assessment activity during the implementation of 

learning that focuses on changes in knowledge and skills, including the social studies education 

curriculum, students, school curriculum, learning tools, teaching materials, learning media, 

learning strategies, and teachers and learning tools. The data collected during the assessment stage 

is used as a basis for consideration. 

Level 3 (behaviour) assessment focuses on behaviour changes after students carry out 
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practical field experiences. The assessment is carried out to find out to what extent the 

implementation of practical field experiences can change students' attitudes in the context of social 

science values. 

Level 4 (results) of this assessment focuses on the final result, or the positive and negative 

impacts students receive after carrying out practical field experiences. 

The primary activities in program evaluation for implementing field teaching practice are through 

the reaction, learning, behaviour, and result stages. The use of The Four Levels model in 

evaluating this program is due to the following: 

1. With the four levels model, the implementation of practical learning from field 

experiences can be evaluated with a basic comparison between data in the field and the 

standards set by the campus. 

2. Be able to make evaluations and judgments about implementing practical field 

experiences regarding reaction indicators, learning, behaviour, and results. 

3. With the four levels model, indicators of reaction, learning, behaviour, and results are 

compared not only to determine whether there is a difference between the goals and the 

actual situation but also to be compared with the specified standards. 

Research Informants 

Data collection techniques in this study used observation and interviews. Observations 

are used to systematically identify various symptoms and interviews are used to obtain 

comprehensive information about field conditions and complete scientific investigations. 

Informants in this study consisted of social studies education department students, lecturers (dean 

of faculty), and teachers. Six students became informants for class 2018 and 19 students for class 

2019. Meanwhile, informants came from faculties, namely four lecturers who teach in social 

studies education study programs and 12 teachers consisting of two advisors for each school. 

 

                                                    Table 2. Research Informans 

Schools Students Leacturer Teacher School Status 

SMP IT Bina Bangsa Sejahtera 

MTSN 1 Belitung 

SMPN 7 Tanjung Pandang  

SMPN 5 Tanjung Pandang  

SMPN 1 Babakan Madang  

MTS Al Hidayah Citaringgul 

5 
5 

4 

4 

4 

3 

1 
1 

1 

1 

1 

1 

2 
2 

2 

2 

2 

2 

Private School 

Public School 

Public School 

Public School 

Public School 

Private School 

 
Data analysis 

This study uses qualitative data analysis using four stages: Data Collection, Data 

Reduction, Data Display, and Conclusion Drawing/Verifying (Miles et al., 2014) In the first data 

collection stage, six were taken from social studies education students for the 2018-2019 class and 

19 for the 2019-2020 class, accompanying lecturers, field teaching practice organizers (faculty), 

and tutors. The authors collect data from many sources that can be processed into a discussion in 

a more comprehensive study. The second stage of data reduction is selecting, focusing on 

simplifying, abstracting and transforming raw data that emerges from written records in the field. 

In this study, researchers sorted and coded data based on the problems experienced by students, 

the campus, and the school while carrying out field teaching practice activities. The third is the 

stage of presenting the data, namely the activity when a set of data is arranged in a systematic and 

easy-to-understand manner to provide the possibility of producing a conclusion. Fourth, the 

verification and conclusion stage is the final stage which is carried out to see the results of data 

reduction still refers to the analysis objectives to obtain a meaning to consider the achievement of 

field teaching practice activities that have been carried out in schools. 

Data validation techniques were include prolonged engagement, persistent observation, 

and triangulation. Prolonged engagement means that the researcher is directly in the field until 

data collection is complete. Researchers expand participation to understand all the data collected 

and then ensure the truth expressed by each informant. The extension of membership is carried 
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out at the office of the social studies education department for students and lecturers. Then it was 

also carried out in every school to build the subject's trust in the researcher and also the trust of 

the researcher himself. 

Second, persistent observation means seeking consistent interpretations in a variety of 

ways in a constant or tentative process of analysis. The persistence of observations made by 

researchers is to use all the five senses including hearing and instincts of researchers so as to 

increase the degree of validity of the data. The persistence of observations used by researchers is 

used to strengthen data in each school so that it is more detailed and comprehensive on an ongoing 

basis to ensure that the facts obtained from students and teachers are true. 

Third, triangulation is carried out by researchers using a multi-method approach with 

students, lecturers and teachers so that the data collected is in accordance with the conditions and 

phenomena in the field. Regarding data checking, the triangulation applied by researchers is done 

by utilizing other things to check or compare data. Other things used to examine and compare data 

are sources, methods, researchers, and theories. In this research, the triangulation used is source 

triangulation and method triangulation. Source triangulation is done by comparing and re-

checking the degree of trust in information obtained through different times and tools for students, 

lecturers and teachers. While the triangulation method used is to check the degree of trust obtained 

from informants with the same method to synchronize the data that has been obtained. 

 

RESULT AND DISCUSSION 

Results 

The social studies education study program is one of the breakthroughs used by the 

campus to transform the change in status from the Tazkia College of Islamic Economics (S.T.E.I.) 

to the Tazkia Islamic University College. The Social studies department is under the auspices of 

the Faculty of Tarbiyah, which is projected to contribute to the development of da'wah, especially 

in the field of sharia economics in primary and secondary education. The implementation of this 

study program concentrates its learning on sharia economic education, which is not usually owned 

by social studies education. Social studies education Study Program will provide interest and 

attractiveness to the curriculum in schools, so to prepare for it all, this program prepares from an 

early age the ideas of social studies teachers integrated with Islamic economics insights. 

The social studies education study program at the Tazkia Islamic University College aims 

to educate prospective teachers and prospective community developers with the T.A.Z.K.I.A 

character who can spread Islamic values to digital technology-based communities. The Social 

studies education study program strives to provide easy patterns and a culture of cooperation 

integrated with technology so that services can run optimally. The development of the Social studies 

education study program on campus is based on the human resource needs of social science 

educators by increasing the reach of da'wah in a broader direction based on sophisticated 

information technology. 

One of the annual programs organized by this study program is a field teaching practice 

that is implemented for final semester students to deepen the teaching profession. This program is 

material for final students to actualize and combine theories obtained during lectures with direct 

teaching practice at school. Therefore, implementing this program can provide new experiences 

for students to practice becoming professional teachers before they enter the world of work. The 

teacher is the key and the leading player in the educational process. A perfect curriculum is needed; 

complete educational facilities or infrastructure, sophisticated rules of the game or legal 

instruments will only have a negligible influence on the success of education if the readiness of 

the teachers in the field supports it. 

Field teaching practice is a form of the Tazkia Islamic University College in its duties to 

produce academic and professional staff who have superior competence in the fields of science, 

technology, socio-culture, and a global outlook. Field teaching practice is a course for educational 

program students who meet the credit requirements to carry out field teaching practice and have 

a set of knowledge, attitudes, and skills to support the achievement of mastery of pedagogic, 

personality, professional, and social competencies. This program has a credit weight of four-
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semester credit units (4 credits) so that later, students can take advantage of these activities as self-

actualization in preparation for becoming a professional teacher. 

Implementing field teaching practice at the Tazkia Islamic University College is carried 

out in elementary schools, junior high schools, or high schools that organize the learning process. 

Based on the narrative of one of the students, he said that the process of holding the field teaching 

practice from the Social studies education study program needed to be prepared appropriately so 

that, in practice, students needed clarification because their socialization and defence were not 

optimal. There is a difference in the systematic selection of schools between 2021 and 2022 

implemented by the Social studies education study program. For 2021 the determination of 

schools will be coordinated directly by the study program where the program already has good 

communication with the school. The selection of schools carried out is oriented towards placing 

students in schools that have good quality in terms of service and facilities so that students can 

gain experience and knowledge according to the desired standards. Unlike the implementation of 

field teaching practice in 2022, students are free to determine and choose schools to be used in 

implementing field teaching practice. This is contradictory because most students no longer 

prioritize the quality of the school, so the implementation needs to be in line with expectations 

according to standards, and the service from the facilities that students get cannot be as desired. 

The groups determined in this program a maximum of five students in each school. 

Hopefully, students can focus and avoid being unemployed at field teaching practice places by 

limiting the number of field teaching practice participants in each school. Based on the resulting 

interview, students complained that the field teaching practice preparation was a lack system that 

made students confused. This is because the debriefing from the campus did not match what 

students wanted, such as making learning tools that still needed clarification and the provision of 

micro- teaching that needed to be improved. In essence, learning tools have been provided in the 

Learning Evaluation course. However, most students need help understanding because they are 

more focused on the theories during the lecture process without maximizing the practical process 

of making learning tools in real terms. Students need clarification because what is obtained during 

the lecture process is considered less specific in teaching about making annual and semester 

programs. The syllabus and learning implementation plans need to be evaluated holistically for 

the Social Studies Tadris study program so that it can provide full service to students in the future. 

In addition, many students have complained about the poor provision of micro-teaching 

on campus. In practice, students are only told to practice Teaching only. The supporting lecturers 

also do not provide supervision or discussion regarding the connectivity of learning devices with 

the teaching practice process, and this gives a negative response to students because, basically, they 

also want to get an intensive assessment from the lecturer so that later they can make improvements 

when teaching directly at school. Then in carrying out micro-teaching during lectures, there need 

to be more facilities that are used because there is no unique laboratory for micro-teaching, so the 

implementation is not optimal. 

The implementation of learning carried out by field teaching practice students at school, 

many students question the curriculum provided by the campus because there is indeed much 

material that needs to be obtained during lectures, such as geography, sociology, and history 

material. The absence of this material makes students have to understand the material on their own. 

This is because the Social studies educations study program at the Tazkia Islamic University 

College concentrates more on Islamic economics education, so related disciplines of geography, 

history, and sociology should be taught more comprehensively. 

Responding to this, the study program coordinator of Social studies education said that 

our social studies education curriculum focuses on Islamic economics learning, which can later 

provide innovations in the world of school education. Therefore, many things must be prepared, 

including the limited lecturer resources in Social studies education. Based on the results, the 

curriculum provided by Social studies education could not cover the IPS scientific disciplines 

comprehensively. This was because the curriculum was forced to concentrate on sharia economic 

education so that social studies disciplines such as history, sociology, and geography were 

neglected. 

Researchers also asked about the teaching process carried out in school students, and some 
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students said that the implementation of learning in the class went well and smoothly. They were 

constrained by the material being taught to students because a lot of material needed to be taught 

during lectures. Hence, they had to learn the material somewhat self-taught later. When teaching 

practice in the field, they can deliver systematically and clearly. In addition to these obstacles, 

several students said that schools were inadequate in terms of in-class facilities such as projectors, 

internet connections, and other supporting facilities that affected the learning process. 

Several students said that a lot of new experiences and knowledge were gained during the 

field teaching practice process, starting from improved self-confidence, situations for managing 

classes, understanding of different student characteristics, and learning strategies or models that 

must be varied when a field teaching practice in class so that students do not want to be bored 

during the learning process. From this statement, it is clear that the implementation of this field 

teaching practice has a good impact on students because besides getting theory in class, they can 

also actualize what they get during lectures. 

Based on the observations and forum group discussion, the implementation of field 

teaching practice for social studies education students could be more optimal in terms of the input or 

debriefing provided by the campus because much material is not obtained during the lecture 

process. The debriefing from the campus needs to be more concrete and follow the curriculum 

implemented in schools, both the 2013 and the independent curriculum. The curriculum given to 

students is limited, they only get social studies material which only focuses on Islamic economics 

disciplines, but for other social studies disciplines, such as geography, sociology, and history, it is 

still lacking and needs to be reviewed so that the curriculum in Social studies education. 

The research results above will be used as a reference for researchers to carry out a 

concrete and holistic evaluation so that later they can provide a good assessment of the Social 

studies education study program at the Tazkia Islamic University College. The implementation of 

program evaluation is the use of social research methods to investigate the effectiveness of social 

program interventions systematically. It draws on the techniques and concepts of social science 

disciplines and is intended to help improve programs and inform social action to improve social 

problems. The evaluation is a form of investigation that seeks to answer critical questions about how 

well a program, process, product, system or organization works. This is usually done for decision-

making purposes and should lead to the use of findings by multiple stakeholders. Therefore, 

evaluating the field teaching practice is very important so that in the future, it can run well so that 

later the output provided by Social studies education can be competent and have bargaining power 

after graduation. 

Discussion 

In the context of this evaluation research, researchers will evaluate Kirkpatrick's four 

levels of training evaluation. The Kirkpatrick model is internationally recognized for evaluating 

and analyzing the outcomes of education, training and learning program. The evaluation model 

consists of four levels: Reaction, Learning, Behavior, and Results (Kirkpatrick, 2006). This 

Kirkpatrick evaluation model is appropriate for conducting assessments of students because it can 

see the development and improvement holistically of cognitive, affective, and psychomotor 

abilities (Ridho et al., 2020). The discussion on the evaluation of field teaching practice for social 

studies education students is as follows: 

Kirkpatrick's Level 1: Reaction 

This level sees how students react to the field teaching practice and see how students feel 

that the field teaching practice valuable and helps their development, as well as that they feel 

comfortable with the instructors, the topics are given, materials, presentations, and the location of 

the field teaching practice. Evaluation of participant responses in the form of feelings, thoughts 

and desires about learning, mentoring and implementation of the learning environment. The 

response rate is designed to measure and assess participants' responses to the lesson plans. The 

reaction stage measures student satisfaction with the program they have followed (Effendi et al., 

2022). It is necessary to know students' reactions in a complex manner to serve as a reference in 
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the future so that the field teaching practice program is as effective as possible and constantly 

developing, as well as detecting whether there is a material that is left behind and not delivered. 

At this reaction level, at least two indicators can be used: how much students benefit from the 

program and the utility dimension, namely, how much students get from the program (Aryadoust, 

2017). In this case, a crucial indicator is related to the curriculum of the social sciences education 

study program, lecturer resources, micro-teaching, teaching plans, and school placement. 

The first is in terms of the curriculum of the social studies education study program. Many 

students complain and criticize the curriculum in courses considered insufficient to equip students 

while implementing this program. Based on the findings, the researchers also found courses from 

social science disciplines that were not provided by the Tadris Social Studies study program at the 

Tazkia Islamic University College. This can be seen from the curriculum and distribution of 

courses focusing only on Islamic economics disciplines, where few schools market Islamic 

economics subjects. Social studies education is a selection of social sciences and humanities 

disciplines, as well as basic human activities that are organized and presented scientifically and 

psychologically for educational purposes. The distinctive feature of social studies is that it is a 

subject at the elementary and secondary education levels that is integrated from several subjects 

to make it more meaningful for students so that the organization of the material or learning 

materials is adapted to the environment, characteristics, and needs of students(Surahman & 

Mukminan., 2017).  

The researcher considers that the Social studies education program which concentrates on 

sharia economics education at the Tazkia Islamic University College tends to be forced to study 

sharia economics in a complex manner so that social studies disciplines such as geography, 

history, and sociology are not fully discussed. The social science curriculum in schools ideally 

consists of history, geography, citizenship, and cooperatives which are delivered separately in 

primary schools, and economics, sociology, and anthropology in secondary schools (Sapriya, 

2017). From this, there are concrete weaknesses in the curriculum created by Social studies 

education, so it needs to be reviewed so that other social science disciplines in the future can be 

marketed in courses and adapted to the curriculum market in elementary and secondary schools. 

The second regarding lecturer resources in social studies education, most students 

complain about material not taught during lectures, which is inseparable from the lack of lecturers 

with a social science background at Social studies education Tazkia Islamic Institute. Based on the 

researchers' observations, none came from graduates of social science education. Most of the 

lecturers who teach have a more complex approach to social studies education, most of the lecturers 

who teach at Tadris social studies come from different disciplines, so they may find it challenging 

to convey the material. Social Studies can be defined as a combination of various parts of the 

concept or material, social sciences mixed for the benefit of education and learning programs in 

schools. The subject of Social Sciences is an integration subject from the subjects of History, 

Geography, Sociology and Economiy as well as other social science subjects (Susanti & Endayani, 

2018). The position of social studies as a compulsory subject is contained in article 37 of the Law 

on the National Education System, that social studies subjects are mandatory content that must be 

in the curriculum of primary and secondary education. In addition, there were no lecturers with 

backgrounds in history education, sociology education, and geography education, so no one could 

discuss material related to these disciplines. 

The third micro-teaching in social studies education. Many micro-teaching provisions 

need to be improved and considered less concrete in the implementation process. The problem is 

that there is no unique laboratory for the practice and implementation of micro-teaching, so the 

implementation is limited to classes. Besides that, the provision of micro-teaching could be better for 

students because the campus only instructs them to practice in front of the class without concrete 

examples from supporting lecturers and subjective assessments for students so they can carry out 

teaching evaluations in the future. Apart from that, a combination of practice in lectures and direct 

practice in partner schools is needed so that students can see firsthand the actual conditions in class 

when they are with students and the culture that exists at school so that students are not just 

imagining. The importance of micro-teaching courses shows that the micro-teaching course 

can affect students' teaching abilities as a prospective teacher whom the existence of actual 
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teaching practice in certain schools will prove (Mardiyansyah & Suwito, 2018). Therefore, it is 

necessary to redesign the existing micro-teaching to carry out the elaboration of teaching practices 

in class and go directly to the school or make marketing of internship courses as preparation or 

provision for students before going directly to carry out field teaching practice in the final semester. 

The fourth is the teaching plans for students. In this context, it is essential because after 

the researchers conducted the forum group discussion activities, the reactions of students who did 

field teaching practice in their schools did not understand the making of learning tools such as 

annual programs, semester programs, syllabi, and Learning Implementation Plans. Learning 

device is a device that is used in the teaching and learning process. Therefore, every teacher in an 

education unit is obliged to develop learning tools that take place in an interactive, inspiring, fun 

way, motivating students to participate actively. Learning tools can also be interpreted as 

everything or several preparations prepared by teachers both individually and in groups so that 

the implementation and evaluation of learning can be carried out systematically (Wildan, 2017). 

Therefore the students who still need help understanding the making of teaching plans, it is 

necessary to evaluate concretely the lecture process related to making teaching devices so that in 

the future, students who carry out field teaching practice are no longer confused about making 

them. 

The fifth relates to school placement. The placement of field teaching practice students is 

essential because it has to look at the curriculum at school. In this case, the study program must 

provide strict regulations regarding determining the location of field teaching practice for students 

so that it is more practical and prioritizes schools with a good reputation. In the future, related to 

the placement of field teaching practice students, it can be done in various ways starting from 

elementary school, junior high school, and senior high school, which will have a different impact 

on students. In addition, the study program can provide a systematic and accurate assessment of 

adequately occupied schools so that students can be comfortable and maximized during the 

implementation process. 

Kirkpatrick's Level 2: Learning 

Level 2 is analyzing what students have learned while carrying out field teaching practice. 

The focus of this learning process that is important is how far students learn, or capture new 

knowledge and insights. Keep in mind that learning outcomes can be analyzed in various ways, 

through changes in knowledge, skills, or attitudes and behavior of students. The implementation 

of field teaching practices must be improvement cognitive, affective and psychomotor domains in 

off- campus learning programs for students (Faridah et al., 2021). This level is also very important 

because whether or not the participants are progressing can also help their teaching sessions in the 

future. This level 2 (learning) is called the assessment of learning outcomes (output). Therefore, 

in identifying and analyzing learning outcomes (learning measurement) researchers focus on 

changing attitudes, knowledge that has been learned, and skills that have been developed or 

improved. In accordance with (Rochmah, 2021) that student achievement must be able to provide 

a balance in the cognitive, affective, and psychomotor aspects so that in the learning process the 

abilities of each student will be honed properly. 

Based on the results of interviews with students, many students gain new insights and 

knowledge when carrying out teaching practices in class. Students begin to understand the 

importance of skills that must be owned by a teacher when carrying out the teaching process to 

students. Learning activities involve several components: students, teachers, learning objectives, 

lesson content, teaching methods, appropriate learning media, and evaluation. All of these 

components interact with each other in learning activities that end in learning objectives (Sulistyorini 

& Fathurrohman, 2016). During the teaching process students can also do good improvisation which 

integrates the theory gained during lectures and applies it when they practice being teachers in 

class. The improvisation process carried out by students is carried out self-taught in accordance 

with the needs of students starting from learning strategies and models and using learning media 

that only rely on student worksheets, textbooks, and power points as tools to convey material. 

According to the results of interviews with students the learning media used is still very 

simple and needs to be improved again because when lectures students get learning media courses, 
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but only theories are conveyed by lecturers so when teaching in class they rarely use media 

technology-based learning due to the lack of references. Therefore, it is necessary to review the 

methods, strategies and learning media courses in Social studies education to innovate and carry 

out a combination of lectures based on theory and practice to provide provisions to students when 

practising teaching. There were several obstacles when implementing field teaching practice in 

schools, namely regarding several schools that did not have adequate facilities making it an obstacle 

for students when they wanted to teach in class, this was evident from the delivery of students who 

said that there was no projector in class so students who carrying out teaching must take the 

projector first so that it spends time. In this regard, the campus could choose a better and more 

comprehensive school in terms of facilities so that students can practice teaching safely and 

comfortably. 

Based on this, it is clear that field teaching practice learning provides a good stimulus for 

students to provide new experiences about culture and real dynamics at school so that later it will 

make provision for students to be able to carry out their own development when they become 

teachers. Indicators used to measure readiness to become professional teachers in this study are 

pedagogic competence, personal competence, social competence and professional competence 

(Yulianto & Khafid, 2016) . From the implementation of this program, students can also develop 

their talents, get to know the characteristics of students intensely, analyze assessments of students, 

and can collaborate on programs with teachers. From this it is clear that changes in abilities, skills, 

and attitudes are felt by students when they are in the school environment because they really 

formulate themselves to become teachers who must be creative, innovative, and solutive. 

Kirkpatrick's Level 3: Behavior 

At this level, what can be evaluated is how far the attitudes and behavior of students have 

developed after carrying out the field teaching practice. In this case, students are expected to be 

able to disseminate social studies values to identify, understand, and work to solve the challenges 

faced by this diverse nation in an increasingly interdependent world. Social studies values should 

help students acquire and learn to develop skills, knowledge, and attitudes that will prepare them 

to become competent, responsible, wise, and participating citizens in their communities, engage 

politically and demonstrate just moral and civil policies (Supardan, 2015). Keep in mind that attitudes 

and behavior will change in line with changes in environmental conditions. It is very possible that 

these changes will not be visible if, for example, the previous two levels are not properly applied 

and measured. Thus, the study program will assume that the implementation of field teaching 

practices fails, whereas the opposite is true. 

However, the absence of change does not always mean that students do not learn anything, 

it is very possible that students or their environment prevent them from applying what they have 

learned, or they themselves have no intention to apply it. Evaluation of field teaching practice at 

this level is to record and evaluate the changes in behavior expected of participants, before and 

after attending the training. Changes in behavior in the implementation of field teaching practices 

must refer to the Component of good characters is: (1) moral knowing (moral awareness, knowing 

moral values, perspective-taking, moral reasoning, decision-making, and self-knowledge): (2) 

moral feeling (conscience, self-esteem, empathy, loving the good, self-control, humanity); and (3) 

moral action (competence, will, and habit) (Rosyad & Zuchdi, 2018). 

Based on the results of interviews with students, some of them had extraordinary 

impressions after carrying out the field teaching practice at school. Lots of insights about the world 

of education that they did not get before. The implementation of this program makes a very valuable 

provision for students to prepare them to become a teacher later when in the world of work. 

Changes in students' attitudes are becoming more mature and critical about the dynamics and 

complex problems that exist at school and in the classroom so that they can turn them into 

experiences. 

Evaluation at this stage gives the result that many indicators of success are received by 

students in terms of behavior, starting from the aspect of independence, discipline, appearance of 

dress that must be neat, service to students, attitude in team or group work, speed and accuracy in 

completing assignments. From the several indicators of change, the researchers saw that many 

students of the social sciences tadris study program experienced changes for the better. 
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Kirkpatrick's Level 4: Results 

At the last level, the final results of the field teaching practice sessions can be analyzed 

and identified. The implementation of field teaching practice had a very positive impact on 

students because there were many changes that students received in terms of maturity of 

thought, maturity in carrying out teaching, increased student confidence, and better organizational 

skills. The goal in field teaching practice is to achieve the personality of prospective educators 

who know and skills as a teacher who can use them appropriately in the teaching process both 

inside and outside educational institutions or schools. This is in accordance with  (Kurniasari & 

Rahmawati, 2016) that the implementation of field teaching practice is very influential in shaping 

student readiness to become a professional teacher. That statement same as (Puspitasari & Asrori, 

2019) that field-teaching practices can be interpreted as the practice of field experience as the 

initial foundation for students to practice and explore their abilities. 

Field teaching is expected to form individuals with strong attitudes, knowledge, skills, 

and mental values (Zainal, 2015). The implementation of field teaching practice has a positive 

influence on students. For example, after going directly into the field, students gain experience 

interacting with teachers and students in a good and professional manner. So psychologically, it 

affects the formation of attitudes, personality, morals and character, and professional ethics. 

Then in terms of the negative impact of implementing the field teaching practice, for 

example, the factors of the students who were unable to take advantage of the field teaching    

practice activities as a forum for developing abilities from within themselves. In addition, the less 

than the optimal implementation of the field teaching practice system itself from various stages, 

from the field introduction stage, the essential teaching skills stage, the observation stage, and the 

micro-teaching stage, is also one of the reasons for the ineffective implementation of the field 

teaching practice. 

 

CONCLUSION 

In the reaction stage, the students were not very satisfied with the advocacy given by the 

campus because it was not concrete and systematic, so an evaluation was needed from the Social 

studies education study program, besides that many of the curriculum that had been set by the 

Social studies education study program were not in accordance with social studies material. 

contained in the school so as to provide difficulties for students to learn the material. Second, at 

the learning stage, students can improvise teaching well while carrying out field teaching practice 

by applying various methods, strategies, and learning media so that students are better able to 

elaborate between theory that has been obtained during lectures and real teaching practice. The 

three stages of behavior, that there are many indicators of success received by students in terms of 

behavior, starting from the aspect of independence, discipline, appearance of dress that must be 

neat, service to students, attitude in team or group work, speed and accuracy in completing 

assignments. The four stages of results, at this stage it can be concluded that the implementation of 

field teaching practice has a positive impact on students starting from the confidence to teach, 

improved collaboration skills, and professional maturity obtained after implementing this 

program. So from the results of this evaluation, in the future the social studies education 

department in Tazkia must improve and develop curriculum, training to strengthen lecturer 

resources, and design concrete teaching practice programs. 
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